
 

The CASE curriculum 

The Coronavirus pandemic occurred extremely swiftly and has impacted 
across every layer of society with discrimination. The country moved to a pe-
riod of lockdown with school access reserved exclusively for children of key-
workers or those that are vulnerable. Therefore, there are a wider group of 
pupils in the systems that have undergone a traumatic event with respect to 
Covid-19. The impact has been significant for pupils, parents and school staff 
because their school year ended abruptly; with that in mind, schools need to 
focus on anticipating the challenges and opportunities that will have arisen 
regarding the pandemic to minimise the risks and to develop a proactive 
strategy to support pupils in their return to school. 

In the first instance, schools will have supported pupils through a remote 
learning approach either sending work packs home or posting via their web-
site or through email. Establishing a semblance of routine has been extremely 
important and school staff are now using online instruction for the first time. 

However, it is inevitable that pupils will fall behind experiencing anxiety about 
work and the fear of corona virus. Byron has looked at some of the current litera-
ture to help understand how it can support pupils post-pandemic adopting a 
compassionate leadership model to embrace a new way of teaching. (Carpenter, 
2020). 

When the children return to school there needs to be a Recovery Curriculum in 
place; this is because daily routines will have faded and any known curriculum 
framework will need to be different. Children’s familiarity of routine will have 
dissipated and for many children the loss of structure will have serious conse-
quences for their mental health and well-being. A key factor for parents who 
have been encouraged to establish clear routines for home schooling. Children 
need to know what they are doing now and what will come next. Children will 
have experienced loss as a common lived experience and with these considera-
tions in mind we have developed a curriculum that is based on Carpenter’s re-
covery curriculum. 
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The recovery curriculum is based on five key levers: 

Lever 1: Relationships— we cannot expect all of our students to return 
joyfully, and many of the relationships that were thriving may need to be 
invested in and restored. We need to plan for this to happen, not assume 
that it will. Reach out to greet them, use relationships to cushion the 
strangeness around returning. 

Lever 2: Community— we must recognise that curriculum will have been 
based in the community for a long period of time. We need to listen to 
what has happened in this time, understand the needs of our community 
and engage them in the transitioning of learning back into school. 

Lever 3: Transparent Curriculum—all of our students will feel like they 
have lost time in learning and we must show them how we are addressing 
these gaps, consulting and co-constructing with our students to heal this 
sense of loss. Some who did not readily engage with home learning may 
now be worried that they will be behind their peers. 

Lever 4: Metacognition—in different environments, students will have 
been learning in different ways. It is vital that we make the skills for learn-
ing in the school environment explicit to our students to reskill and rebuild 
their confidence as learners 

Lever 5: Space— to be, to rediscover self, and find their voice on learning in 
this new situation. It is only natural that we will all want to work at an incredi-
ble pace to make sure that this group of learners are not disadvantaged 
against their peers, providing opportunity and exploration alongside the inten-
sity of our expectations. But we must ensure that the children are given time 
to adjust while rebuilding their attitudes towards their learning. 

‘A Recovery Curriculum: Loss and Life for our children and schools post pan-
demic.’ Professor Barry Carpenter (2020). 

Byron is using these principles in a framework consisting of four areas called 
the CASE curriculum to support pupils on their return to school.  



 

The CASE curriculum 

 Creativity  Activity 

To support pupils’ mental wellbeing the curriculum will focus on learning that 
promotes self-expression. Some of the work is based on activities from the 
Transition Toolkit (Tina Rae, 2020). In addition, there will be focus on artistic 
and craft-based learning to support pupils’ fine motor skills and concentra-
tion. The intention being pupils who have been traumatised during the pan-
demic can undertake creative learning to encourage communication with 
work matched to children’s needs. Working in small groups (socially dis-
tanced) will support children to reengage with their friends and allow them 
to talk and communicate with each other whilst focusing on tasks. 

Children will have spent a large proportion of their time in their homes due 
to the COVID-19 outbreak so there could be a major challenge to stay physi-
cally active. Inactive behaviour and low levels of  physical activity can have 
negative effects on quality of life, health and well-being of children. There-
fore the curriculum will promote physical activity outside, within the frame-
work of social distancing. A proportion of the school day will be spent en-
gaged in learning activities that encourage play and sport. In addition, learn-
ing outside the classroom on the school grounds will also form an important 
part of the curriculum 



 

The CASE curriculum 

 Standards 
  

 Emotional well-being 

Children’s learning was ended abruptly at the beginning of the pandemic, as a 
result there will be gaps in learning and knowledge that will need to be sup-
ported. Teachers will co-construct learning to reinforce the key basic skills of 
mathematics, reading, writing, spelling and grammar. The planning of the cur-
riculum will support a steady development of the work that has been missed. 
There will be a  deep focus on reading and phonics . Accelerated Reader is be-
ing introduced to ensure that all children will have access to online reading 
material in the future. 

Pedagogy will involve less formal assessment and there will be explicit teaching 
and checking of skills, concepts and knowledge. 

There will be careful planned transition between year groups with Year 1 con-
tinuing with the Early Years curriculum for at least the Autumn term to ensure 
a sound grasp of all 17 areas of learning. 

Pupils will need support to speak about their experiences with specific focus 
on trauma informed approaches. There will be an emphasis on drama, speak-
ing and listening to support pupil’s mental health and well-being. The use of 
circle based PSHCE activities such as Votes for Schools and P4C will develop 
pupil’s spiritual  and character development. Children will need to find and 
build upon their inner resources of resilience and adults will need to do like-
wise alongside learning how to talk to them about their fears and to do so in 
a therapeutic way which will enable them to heal and to cope in their new 
reality. Additionally, there will be enhanced emphasis on pupils who have 
become dysregulated through development of  consistent application of the 
school behaviour policy. 

The policy will be reviewed to take into account the changes that will need to 
be in place to support pupils re-engaging with routine and to develop self-
regulatory habits. The school behaviour policy will reengineer the use of an-
tecedent– behaviour-consequence (ABC), scripted behaviour language, praise 
and token economy. It will also be embedded in the Oasis Nine Habits. 


